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Although the Communicative Approach has been a major 
focus of language teaching and learning in English as a 
foreign language (EFL) classrooms for some time, little 
attention has been paid to the attitudes of students 
towards communicative activities. A common focus of many 
researchers is that it is necessary to attend to students' 
views and attitudes towards activities, whether they 
believe these activities are helpful for them as language 
learners (e.g.. Green, 1993). The results of previous 
research indicate differences in the attitudes of student 
populations in English as a second language (ESL) and 
differences in learning style preferences in native 
speaking (NS) settings (Peck, 1991; Reid, 1987). It has 
been seen that attitudes varied according to variables such 
as age, status, educational background, home and community 
environment. These differences in attitudes of students of 
various ages towards activities and the differences in 
learning styles of graduate and undergraduate students 
(Peck, 1991; Reid, 1987) inspired this researcher to 
investigate whether these differences exist in a Turkish 
EFL setting. Therefore, the basic focus of this research 
was to investigate graduate and undergraduate students'
attitudes towards various aspects of communicative 
classrooms, specifically activities, by means of a survey 
at Çukurova University preparatory school, Adana, Turkey.
In order to gather data on attitudes of graduate (G) 
and undergraduate (UG) students towards communicative 
classrooms, a 25-item questionnaire of communicative and 
noncommunicative statements was administered to 60 graduate 
and 60 undergraduate students in the preparatory program.
In responding to the items on the questionnaire, the 
subjects were asked to indicate their responses for each 
statement on a 5-point scale, from strongly disagree (1) to 
strongly agree (5).
In analyzing the data, the frequencies of responses 
falling into different categories were calculated for each 
item. The means for each of the 25 items were calculated 
separately for both G and UG students. In order to test 
the significance of differences between the groups, 25 t- 
tests of independent samples were done. Significant 
differences (p<.05 or p<.10) between the attitudes of G and 
UG students were shown in 5 of the 25 items. Gs favor 
practicing with cassettes or videotapes more than UGs. 
Despite the general communicative preference exhibited by 
both groups, Gs believe that accuracy is more important 
than fluency and that teachers should provide the grammar 
rules. Gs also emphasized the effectiveness of dialogue 
memorization. UGs are less interested in grammar, 
accuracy, and dialogue memorization; however, they like
pair work more than Gs. While significant differences only 
appeared in 5 items, overall, results indicated that both 
groups showed higher preferences for communicative 
activities than for noncommunicative activities.
Giving this type of survey to both Gs and UGs and 
comparing the results can help to raise teacher awareness 
in the selection of appropriate methods and activities.
VI
BILKENT UNIVERSITY 
INSTITUTE OF HUMANITIES AND LETTERS 
MA THESIS EXAMINATION RESULT FORM
August 31, 1994
The examining committee appointed by the 
Institute of Humanities and Letters for the 
thesis examination of the MA TEFL student
Serap Topuz
has read the thesis of the student.
The committee has decided that the thesis 
of the student is satisfactory.
Thesis Title
Thesis Advisor
Committee Members :
Graduate and undergraduate students' 
attitudes towards various aspects of 
communicative classrooms
Ms. Patricia J. Brenner 
Bilkent University, MA TEFL 
Program
Dr. Phyllis L. Lim
Bilkent University, MA TEFL
Program
Dr. Arlene Clachar
Bilkent University, MA TEFL
Program
Vll
We certify that we have read this thesis and that in our 
combined opinion it is fully adequate, in scope and in 
quality, as a thesis for the degree of Master of Arts.
( n h n u a c i .  T^MUXAxs)
Patricia J. Brenner 
(Advisor)
£
O j j H u  'rf'·
Phyllis L, Lim 
(Committee Member)
Arlene Clachar 
(Committee Member)
\Approved fcs^r the
Institute of Humanities and letters
Ali Karaosmanoglu 
Director
Institute of Humanities and Letters
ACKNOWLEDGEMENTS
I am deeply grateful to my advisor, Ms. Patricia J. 
Brenner, for her encouragement, guidance, and valuable 
remarks in writing this thesis.
I would like to thank my thesis committee members. Dr. 
Phyllis L. Lim and Dr. Arlene Clachar for their invaluable 
support.
I owe special thanks to Prof. Dr. Ozden Ekmekçi, the 
administrators, my colleagues and the students at Çukurova 
University for their help and understanding, and I really 
appreciate my dear colleagues Oya Bolat, Hatice, and Oya 
for their continuous encouragement.
I would also like to express my deepest gratitude to 
my dear classmates Melike, Nergiz, and Sabah for their 
support, endless encouragement, and friendship during this 
program. Many thanks to you and all my other classmates 
for standing by me all through my study.
More than thanks are due to Mr. Gürhan Arslan for his 
help with the computer.
And my mother, my father. My appreciation and thanks 
are especially to you for your warm support which has 
always been with me throughout this program.
Finally, I would like to thank my dear fiancee, Mehmet 
Uygunoz, without whose great encouragement, patience, and 
understanding I could have never completed my thesis.
Vlll
IX
TABLE OF CONTENTS
LIST OF TABLES..........................................xi
CHAPTER 1 INTRODUCTION.................................... 1
Background of the Study.........................1
Purpose of the Study............................7
CHAPTER 2 LITERATURE REVIEW..............................10
Introduction...................................10
Background to the Communicative Approach...... 11
Student-Centered Classrooms................... 2 0
Communicative Activities.......................21
Aims of Communicative Activities..........21
Types of Communicative Activities........ 2 3
Student Attitudes Towards the Communicative
Classrooms.....................................27
Age as a Variable..............................34
CHAPTER 3 METHODOLOGY....................................39
Introduction...................................39
Subjects....................................... 39
Instrument.....................................40
Communicative Statements..................42
Noncommunicative Statements...............43
Procedure......................................44
Analytical Procedure...........................45
CHAPTER 4 ANALYSIS OF DATA...............................47
Introduction...................................47
Data Analysis..................................47
Comparison of G and UG Students' Attitudes 
Towards Communicative and Noncommunicative
Items...................................  48
Analysis of Communicative Items................52
Category 1: Real Language Use for
Communication (Items 2, 3, 16, 22)........ 54
Category 2: Learner-Centered Classrooms
(Items 1, 15).............................55
Category 3: Development of Humanistic and 
Interpersonal Approaches (Items 7, 18)....56 
Category 4: Nature of Learner and
Learning Process (Items 8, 9, 10, 13)...... 56
Category 5: Culture (Item 21).............57
Analysis of Noncommunicative Items.............57
Category 1: Grammar Learning and Accuracy
(Items 4, 19, 24).........................59
Category 2: Learning Process of Learners 
Favoring Noncommunicative Classroom
(Items 11, 14, 23)........................60
Category 3: Translation (Item 6).........61
CHAPTER 5 DISCUSSION OF FINDINGS AND CONCLUSIONS........ 62
Introduction...................................62
Discussion of Findings.........................62
Pedagogical Implications.......................66
Implications for Further Research..............67
REFERENCES...............................................69
APPENDICES...............................................73
Appendix A: Consent Form......................73
Appendix B: Questionnaire.....................74
XI
LIST OF TABLES
TABLE PAGE
1 G and UG Students' Attitudes Towards the
Coininunicative Items.................................48
2 G and UG Students' Attitudes Towards the
Noncommunicative Items..............................51
3 Categories Representing Communicative Approach and
Item Numbers........................................53
4 Frequency of Responses for Communicative
Categories..........................................54
5 Categories Representing Noncommunicative Approach
and Item Numbers....................................58
6 Frequency of Responses for Noncommunicative
Categories..........................................58
CHAPTER 1 INTRODUCTION 
Background of the Study
In recent years, there have been significant changes 
in attitudes towards both language and learning. It has 
been accepted that language can not be considered only as a 
system of rules. We need to distinguish between knowing 
various grammatical rules and being able to use the rules 
effectively and appropriately when communicating. This 
view has constituted the base for communicative language 
teaching (Nunan, 1989). According to Savignon (1983), 
communicating or getting our message across is the concern 
in our daily lives in whatever language we use. When we 
convey meaning in different contexts we need to practice in 
the use of the appropriate style of speech in the 
appropriate situation for effective communication. 
Communication involves a continuous process of expression, 
interpretation, taking turns, and sharing ideas.
In communicative language teaching the intention is to 
provide opportunities for students to communicate 
realistically in class by creating an atmosphere in which 
communication is possible. Savignon states that 
communicative classrooms provide practice in such aspects 
of communication as taking turns, getting the attention of 
the group, stating one's views, and perhaps disagreeing 
with others in a setting other than the informal family 
situations with which learners are familiar. The classroom
is organized as a setting for communication and 
communicative activities by the teachers. It is the 
teacher's responsibility to encourage, monitor, and help if 
necessary during the activity. Classroom activities are 
often designed to focus on completing activities that 
involve negotiation of information and sharing the 
information. Widdowson (cited in Brumfit & Johnson, 1979) 
states that communicative activities engage students in the 
task of communicating in English in the classroom. The 
tasks require learners to work in groups, to do role plays, 
to fill in charts or grids, to give their personal 
opinions, and, generally, to engage in oral work.
With the strong movement from highly-structured, 
teacher-centered, grammar-based teaching to 
communicatively-based, learner-centered, task-oriented 
teaching, the classroom atmosphere in communicatively- 
based, student-centered language classes as well as the 
appropriate selection and use of communicative teaching 
materials have gained in importance (Taylor, 1983) . 
Learner-centered classrooms provide opportunities for 
students to express their opinions and feelings by means of 
various activities and engage in the task of communicating. 
Moreover, the students are given the chance to report their 
attitudes towards the activities in learner-centered 
classrooms.
This leads to the importance of the attitudes of 
learners. Green (1993) emphasizes the necessity of 
attending to learners' views and attitudes towards 
communicative and noncommunicative activities. Green 
indicates that language students are not usually asked 
their attitudes towards different classroom activities. 
According to Green, it is important to learn students' 
attitudes towards activities, whether they enjoy the 
activities involving communication and whether they believe 
these communicative activities are helpful to them as 
language learners.
Attitudes are referred to as affective variables, 
subconscious feelings or emotions such as security, self 
esteem, self-identity and motivation (Savignon, 1983).
These affective variables play an important role in 
language learning because, according to Savignon, attitude 
is probably the most important predictor of learner 
achievement. Positive attitudes produce positive 
motivation towards language resulting in further success in 
language learning. Savignon says that "... ultimate 
success in learning to use a second language would most 
likely be seen to depend on the attitude of the learner"
(p. 110). In addition, research indicates that some out- 
of-classroom variables such as the age of learners, their 
past experiences, and their home and community environment
should be taken into account because they all influence 
attitudes (Savignon, 1983).
Among the out-of-classroom variables, Peck (1991) 
discusses age. He points out that high school adolescents 
are vastly different from adults in their goals.
Adolescents are usually exploring goals and identities 
while adults are more settled in their goals. Younger 
students often register for language classes to make 
friends. Discussions and other activities in which 
students examine and express their own feelings tend to be 
effective with adolescents. On the other hand, Peck points 
out the differing goals and attitudes of adults. Adults 
whose personal goals are definite are frequently less 
interested in group and discussion activities in their 
language classes. They often show less interest in oral 
work and may not feel that class is a place for them to 
practice speaking.
In the same way, graduate and undergraduate students 
generally differ due to age. Based on information gathered 
from informal interviews with language instructors from the 
United States, universities in the United States have 
separate undergraduate and graduate cultures. Graduate and 
undergraduate students generally live in separate 
dormitories. The instructors state that these groups 
differ not only in age, but also in their behavior and 
their goals. This statement gains credence from Peck's
(1991) study, where adults are different from adolescents 
in their goals and behaviors. The assumption that graduate 
and undergraduate students are different also manifests 
itself at Cukurova University, where these two groups are 
seperated into different classes.
Not surprisingly, research shows that graduate and 
undergraduate students differ in their learning style 
preferences. Examples of learning styles include visual 
learning such as reading or studying charts, learning by 
listening to lectures or audiotapes, and experiential 
learning, such as learning by building models or doing 
laboratory experiments. In dealing with the learning style 
preferences of students of English as a second language 
(ESL), Reid (1987) asked 1,234 ESL students in 39 intensive 
English language programs and 154 native speaking 
university students involved in various graduate and 
undergraduate fields at Colorado State University to 
complete a survey instrument. The results showed that 
graduate students indicated a greater preference for visual 
and tactile learning than undergraduates. While graduates 
favored learning by building models and learning in 
laboratories, undergraduates favored auditory learning.
The differences in attitudes of students of various 
ages towards activities and the differences in learning 
styles of graduate and undergraduate students inspired this 
researcher to investigate whether these differences exist
in a Turkish English as a Foreign Language (EFL) setting.
At Çukurova University, Adana, Turkey, graduate and 
undergraduate students are separated due to assumptions 
that there are basic differences between these groups. In 
order to see whether Turks in a university setting perceive 
differences between graduate and undergraduate (EFL) 
students, this researcher conducted an informal study by 
interviewing colleagues as well as both graduate and 
undergraduate students at Çukurova University. Those 
interviewed generally felt there were differences between 
graduate and undergraduate groups in terms of what skills 
and activities they wanted to focus on. They indicated 
that graduate students give more importance to accuracy and 
grammar and are more worried about making mistakes. This 
results in their reluctance to participate in communicative 
activities. Translation is also important for their 
academic studies. However, undergraduate students tend to 
like games, solving problems, reacting to and discussing 
pictures, and talking about themselves in pairs or groups.
Thus, different groups of students may have different 
preferences in the communicative classroom most probably 
due to their status (graduate or undergraduate) and 
possibly also their perceptions of future academic needs. 
Awareness of differences in preferences between graduate 
and undergraduate students in the communicative classroom 
is important. By surveying the attitudes of both of these
groups towards cominunicative activities and comparing the 
results, teachers and curriculum designers will gain 
insights in the selection of appropriate activities and 
methods for graduate and undergraduate students.
Purpose of the Study
Many studies have been done exploring the perceptions 
of teachers and students towards learning activities. 
However, little attention has been given to the attitudes 
of students specifically towards communicative activities 
in classrooms. As Nunan (1988) believes, in a learner- 
centered, communicative classroom the methodology and the 
curriculum must be informed by the attitudes of the 
learners. What, then, do learners think are appropriate 
learning activities? What are their attitudes towards 
them? A study of students· attitudes towards certain 
aspects of communicative classroom will give us a better 
understanding of how to facilitate students' learning since 
their attitudes play an important role in the language 
learning process.
At Çukurova University Preparatory School, all 
graduate students have a one-year English preparatory 
program which they must complete in order to start their 
master's programs in their fields. All undergraduate 
students have also an English preparatory program, after 
which they start their four-year university education at 
their faculties. At the preparatory program both groups
(graduate and undergraduate), though separated, follow the 
same curriculum and have the same textbooks, activities, 
and materials. The curriculum is designed communicatively. 
The goal is to prepare these students to carry out various 
tasks in English during their later studies at the 
university. Considering the important role of attitudes in 
the language learning process, students' attitudes towards 
various elements of communicative classrooms as regards 
activities and materials should be investigated 
(Green,1993). Moreover, as there are reasons to believe 
that graduate and undergraduate students have differing 
attitudes towards various aspects of communicative 
classrooms, the purpose of the study is to investigate 
these two groups' attitudes towards aspects of 
communicative classrooms at the preparatory school at 
Çukurova University by means of a survey.
The questions to be asked in this study are as 
follows: a) What are the attitudes of graduate and
undergraduate students towards various aspects of 
communicative classrooms? b) Are there any differences 
between graduate and undergraduate students' attitudes 
towards various aspects of communicative classrooms? c) If 
there are differences, what are they?
The results of this study will benefit both teachers 
and curriculum designers in selecting and using appropriate 
activities for these different student populations.
8
Moreover, this study can provide materials developers with 
insights about students' attitudes for future materials 
design and development·
CHAPTER 2 LITERATURE REVIEW 
Introduction
In the introduction, the concepts of communication and 
communicative classrooms and activities were discussed, and 
communicatively based, learner-centered teaching and the 
reasons why learner attitudes are important were explained. 
Then, age as an out-of-classroom variable which affects 
attitudes towards learning was emphasized. Differences in 
age and consequently in students' behavior and goals as 
well as differences in graduate and undergraduate students' 
learning style preferences motivated this research which is 
an attitude survey in a related area. While there are many 
studies identifying the perceptions of students towards 
learning activities, little attention has been paid to the 
attitudes of students towards communicative activities in 
classrooms. This study seeks to find differences between 
EFL graduate and undergraduate students at Çukurova 
University towards communicative activities. It is 
believed that results of an attitude survey of graduate and 
undergraduate students are important for teachers and 
curriculum designers in activity selection and materials 
design.
In the literature review, first, background to the 
communicative approach is given. Second, the student- 
centered communicative classroom and some characteristics 
of it are explained. Third, aims and types of
10
communicative activities are presented, followed by student 
attitudes towards communicative activities. Age as a 
variable which influences attitudes towards learning is 
explained. Finally, gaps in previous research which 
motivate this study will be discussed.
Background to the Communicative Approach
Prior to this century, language teaching methodology 
underwent many shifts. By the beginning of the 19th 
centry. The Grammar-Translation Approach became popular as 
a method for teaching not only classical languages such as 
Latin and Greek but modern languages as well. The focus 
was on detailed analysis of grammar rules followed by the 
task of translating sentences and texts into and out of the 
target language. By the end of the 19th century The Direct 
Method, which stressed the ability to use rather than to 
analyze a language became popular as a reaction against the 
Grammar-Translation Method. According to the Reading 
Approach, reading was viewed as the most useful skill in 
foreign language teaching because of the limitations of 
finding teachers who were fluent speakers of the language 
and the impracticality of creating realistic atmosphere in 
the classrooms which is a requirement of the Direct Method 
(Celce Mercia, 1991).
Towards the end of the 1950s, there was increased 
attention in the United States on foreign language 
teaching. However, there was not much emphasis on oral-
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aural skills. Therefore, the Audiolingual Approach was 
born. It took much from the Direct Method but emphasized 
structural linguistics and behavioral psychology. This 
structural linguistic,theory and behaviorist psychology led 
to the Audiolingual Method. Some main principles of 
Audiolingualism, first of all, are that foreign language 
learning is a process of mechanical habit formation. 
Secondly, aural-oral training is necessary to develop other 
language skills such as reading, writing. Thirdly, the 
teaching of grammar is essentially inductive. The use of 
drills and pattern practice is a distinctive feature of the 
Audiolingual Method. Learners respond to spoken or picture 
cues the teacher uses but they have little idea about the 
content and the meaning of what they are repeating. They 
are not encouraged to interact (Celce Mercia, 1991).
Audiolingualism kept its widespread use in the United 
States in the 1960s and was applied to the teaching of 
English as a second language (ESL), and to the teaching of 
English as a foreign language (EFL). But, then, it 
encountered some criticism. The first criticism came from 
the linguist Noam Chomsky who rejected the structuralistic 
approach to language as well as the behaviorist theory of 
language learning (Richards and Rodgers, 1986). Chomsky 
(cited in Richards and Rodgers, 1986) argued that such a 
learning theory could not be a good model of how humans 
learn language since much of human language use is not
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imitated behavior but is created from an underlying 
knowledge of rules; sentences are not learned by imitating 
and repeating but generated from the learners' underlying 
competence. On the other hand, pattern practice, drilling 
and memorization, which are the important components of 
Audiolingualism, could not possibly help in learning a 
language. Audiolingualism was then followed by the 
Cognitive Approach largely inspired by Chomsky's ideas.
The Cognitive Approach derived from the concept that 
language is rule-governed cognitive behavior, not habit 
formation. Moreover, according to the Cognitive Approach, 
learners should be encouraged to use their innate and 
creative capacities to derive underlying grammatical rules.
The downfall of Audiolingualism in language teaching 
in the mid- 1960s led to other approaches besides the 
Cognitive Approach. The British applied linguists 
addressed the functional and communicative potential of 
language. They saw a need to focus on communicative 
proficiency rather than mastery of structures in language 
teaching (Richards & Rodgers, 1986).
Berns (cited in Savignon & Berns, 1984) relates the 
Functional Approach to language teaching very closely to 
the Communicative Approach. He points out that there has 
been no standard interpretation of the terms function or 
communication. although the Functional Approach has been 
understood as a cover term for the underlying concept that
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language is used for communication. In dealing with 
different interpretations of these terms, Berns emphasizes 
the following:
For some a function has been as general as "describing 
a person or place" or "describing mechanical 
processes", for others it has been as specific as 
"requesting help with baggage" or "answering 
questions about what people have been doing", (p. 4)
In essence, a functional approach to language is based
on an interest in performance or actual language use.
Canale and Swain (1980) state that a communicative approach
is organized on the basis of communicative functions (e.g.,
apologizing, describing, inviting, promising), and that the
learner or group of learners need to know and emphasize the
way in which particular grammatical forms may be used to
express these functions appropriately.
The need for teaching the language communicatively has
come out of the realization that studying grammatical forms
and structures does not adequately prepare learners to use
the language they are learning effectively and
appropriately when they communicate with others. Wilkins
(cited in Richards & Rodgers, 1986) proposed a functional
or communicative definition of language which could serve
in the development of communicative syllabuses for language
teaching. He focused on the analysis of the communicative
meanings that a language learner needs to understand and
express rather than describing the language through grammar
and vocabulary.
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Another need for different approaches to foreign 
language teaching came from the changes in education in 
Europe. The need to develop alternative methods of 
language teaching was considered a high priority. Allen 
and Widdowson (cited in Brumfit & Johnson, 1979) agree that 
there was a need for a new approach which would shift the 
focus on grammatical to the communicative properties of 
language. Allen and Widdowson describe this situation in 
the following way:
Previously it was usual to talk about the aims of 
English learning in terms of the so-called "language 
skills" of speaking, understanding speech, reading and 
writing, and these aims were seen as relating to 
general education at the primary and secondary 
levels. Recently, however, a need has arisen to 
specify the aims of English learning more precisely as 
the language has increasingly been required to take on 
an auxiliary role at the tertiary level of education. 
English teaching has been called upon to provide 
students with the basic ability to use the language, 
to receive, and (to a lesser degree) to convey 
information associated with their specialist studies.
(p. 122)
The students who have become accustomed to orderly 
prepared and graded materials, simple explanations and 
easily manipulated drills during their three or four years 
of traditional language learning encounter a major problem: 
These simple materials or aids are not helpful them when 
they finish the course and need to handle the second 
language in a more advanced level. This problem arises not 
from the knowledge of rules of English but from the 
unfamiliarity with language use. In this case, what 
Widdowson and Allen (cited in Brumfit & Johnson, 1979)
15
attempted to do was to show how rules of use might be 
taught communicatively in social contexts.
Communicative language teaching has expanded since the 
mid 1970s, It is seen as an approach that aims to develop 
communicative competence. There is no single definition of 
the Communicative Approach. For some it means little more 
than an integration of grammatical and functional teaching. 
For example, Littlewood (cited in Richards & Rodgers, 1986) 
states, "One of the most characteristic features of 
communicative language teaching is that it pays systematic 
attention to functional as well as structural aspects of 
language" (p.66). For others, it means using procedures 
where learners work in groups or pairs using language 
skills in various tasks of problem solving (Littlewood,
1986). The proponents of communicative language teaching 
view second language learning as acquiring the linguistic 
means to perform different kinds of functions such as using 
language to get things, to interact with others, to express 
personal feelings and meanings, and to communicate 
information (Richards & Rodgers, 1986). In his book. 
Teaching Language as Communication. Widdowson (1978), 
presented a view of the relationship between linguistic 
systems and their communicative values. He also focused on 
the communicative facts underlying the ability to use the 
language for different purposes.
16
In presenting a set of guiding principles for a 
coiriTTiunicative approach to language teaching, Canale and 
Swain (1980) explain that coimnunicative competence consists 
of grammatical competence, sociolinguistic competence, 
discourse competence, and strategic competence.
Grammatical competence refers to implicit and explicit 
knowledge of the rules of grammar. Sociolinguistic 
competence refers to knowledge of the rules of language use 
in social context. Discourse competence refers to the 
interpretation of individual message, how meaning is 
represented in relationship to the discourse or text. 
Strategic competence refers to the strategies that 
communicators use to initiate, maintain, repair, or direct 
the communication. The primary goal of a communicative 
approach, then, must be to provide the integration of these 
types of knowledge for the learner. Another important 
principle is that a communicative approach must be based on 
and respond to the learners' communication needs. The 
learners should be provided with knowledge about language 
and practice to meet their communicative needs in the 
second language.
One aspect of the Communicative Approach is culture.
According to Widdowson (1979), communicative functions
relate to cultural boundaries:
Communicative functions are culture-specific in the 
same way as linguistic forms are language specific. 
Just what we call present tense or perfective aspect 
will not necessarily correspond directly with
17
grammatical categories in another language, so what 
we call a complaint or a promise will not necessarily 
correspond directly with "categories of communicative 
function" in another culture. Asking for a drink in 
Subanon is not all the same thing as asking for a 
drink in Britain. The teaching of communicative 
functions, then, necessarily involves the teaching of 
cultural values, (p. 237)
Communicative programs in both EFL and ESL settings 
require students to take an active part in the learning 
process. They are put into situations in which they are to 
share responsibilities, make decisions, evaluate their own 
progress, and develop individual preferences. These 
requirements may be new and unfamiliar to the students 
particularly when considering that they are from different 
cultural backgrounds and that they join the language 
classroom with a variety of different judgements about 
learning and teaching. This is considered a crucial factor 
by Dubin and Olshtain (1986) since it seriously affects the 
success of a program. As communicative aspects of 
interaction in the target language (language intended to be 
learned) are stressed, students must be taught to function 
effectively in pairs or small groups by discovering answers 
to problems together.
The Communicative Approach and its possibilities are 
also discussed by other researchers. Breen and Candlin 
(1980) suggest that communication and learning how to 
communicate involve participants in sharing and negotiating 
meanings, and social conventions. In order to share 
meaning, the participant needs to be able to interpret the
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meanings of others, express his own meanings, and negotiate 
with others. The communicative abilities of 
interpretation, expression, and negotiation are essential 
abilities, and they can be manifested in communicative 
performance through a set of skills. Speaking, listening, 
reading, and writing skills can serve these abilities. 
Moreover, these skills are the means through which 
knowledge and abilities are translated into performance.
Communicative language teaching or teaching of 
language for communication has been a major focus of 
language teaching discussions for the last decade or so.
In language theory, communicative language teaching is 
considered as an eclectic approach. Richards and Rodgers 
(1986) present some of the characteristics of the 
communicative view of language as follows:
1. Language is a system for the expression of meaning.
2. The primary function of language is for interaction 
and communication.
3. The structure of language reflects its functional 
and communicative uses.
4. The primary units of language are not merely its 
grammatical and structural features, but categories 
of functional and communicative meaning as 
exemplified in discourse, (p. 71)
According to Breen and Candlin (1980), the 
communicative classroom based on the Communicative Approach 
can serve the learners as a place in which the participants 
can develop their competence through a variety of 
activities and tasks such as different text-types in 
different media - spoken, written, visual, and audiovisual.
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Breen and Candlin also state;
The classroom can also crucially serve as the source 
of feedback on, and refinement of, the individual 
learner's own process competence. And it can serve as 
a springboard for the learner's "personal curriculum" 
which may be undertaken and developed "informally" 
outside the classroom. As a co-participant in the 
classroom group, the learner's own progress can be 
both monitored and potentially sustained by himself on 
the basis of others' feedback and by others within 
some shared undertaking, (p. 98)
A communicative methodology will therefore utilize the
classroom as a resource for its own communicative purposes
in language learning. It is a meeting place where learners,
teachers and texts gather.
Student-Centered Classrooms 
Because student-centered classrooms are intended to 
provide opportunities for students to communicate 
realistically, it is important that the materials promote 
communicative language use. Pair communication practice 
materials such as activity cards can be used for different 
communication activities. Authentic materials such as 
magazines, advertisements, and newspapers or any visual 
sources can also serve for communicative activities in 
student-centered classrooms (Taylor, 1983) .
Littlejohn (1985) emphasizes that the learner- 
centered, communicative classroom is the one in which 
learners are active and where teacher talk is reduced to a 
minimum. A considerable amount of time is spent by 
teachers on devising appropriate tasks for the 
Communicative Approach. The communicative activities
require learners to use the language for particular 
purposes. The activities require learners to work in 
groups, to do role plays, to fill in charts or grids, to 
give their personal opinions, and generally to engage in 
oral work. Salimbene (1983) adds that in student-centered 
classrooms, as the students are given opportunities to 
discuss for themselves in groups or pairs and are 
encouraged to communicate with one another rather than with 
the teacher, normal conversation often occurs.
Communicative Activities
In communicative, student-centered classrooms, it is 
essential to consider what will be achieved through 
communicative activities.
Aims of Communicative Activities
Littlewood (1981) summarizes the contributions that 
communicative activities can make to language learning. 
First of all, communicative activities provide whole-task 
practice. When learning to carry out various kinds of 
skilled performances, it is useful not only to be trained 
in the part-skills but also to practice in the total skill 
which is called whole-task practice. Learning to swim, for 
example, involves not only practice of individual movements 
(part-skills) but also actual attempts to swim short 
distances (whole-task practice). Therefore, whole-task 
practice in the classroom is provided through various kinds 
of communicative activities. Communicative activities also
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improve motivation. The main goal is getting the students 
to take part in communication with others and the language 
is a means of communication rather than a structural 
system. Their motivation to learn is more likely to 
increase if the learners realize how their classroom 
learning is related to this goal of communication and helps 
them to achieve it successfully. Another contribution is 
that communicative activities allow natural learning. 
Language learning takes place inside the learner through a 
natural process when a learner is involved in using the 
language for communication. Thus, communicative activity 
(inside or outside the classroom) is an important part of 
the total learning process. Finally, communicative 
activities can create a context which supports learning. 
They provide opportunities to develop the relationship 
among learners and between learners and teacher. It 
creates a friendly and humanistic atmosphere that supports 
the individual learner in his efforts to learn (Littlewood, 
1981).
All of those contributions of communicative activities 
function to promote communicative language learning. Nunan 
(1989), proposes three general ways of characterizing 
communicative activities: authenticity, skills use, and 
fluency/accuracy.
1) Authenticity; Classroom activities should parallel 
the "real world" as closely as possible. Methods and
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materials should concentrate on the message. What is 
intended methodologically is to engage the learners in 
problem solving tasks as purposeful activities but without 
rehearsal which means that the activities should be as 
realistic or authentic as natural social behavior.
2) Skill getting and skill using: Skill getting and 
skill using relate to the traditional distinction between 
controlled practice activities and transfer activities. In 
controlled practice activities (skill getting) learners 
manipulate phonological and grammatical forms, whereas in 
transfer activities (skill using) learners apply their 
knowledge of linguistic forms to comprehension and 
production of communicative language.
3) Accuracy and fluency; In learning activities the 
focus can be either on developing accuracy, which language 
is concerned with, or on developing fluency, which language 
use requires. Brumfit (cited in Nunan, 1989) makes the 
point that the fluency and accuracy distinction can only be 
related to the degree of teacher and learner control in any 
activity. In classroom drills and structure activities the 
control is usually with the teacher, while the control is 
with learners in simulations, role plays and the like.
Types of Communicative Activities
Communicative activities are important in learning a 
language for communication. The range of activity types is 
almost unlimited. Communicative activities are put into
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two categories of major activity types, according to 
Littlewood (1981):
1) Functional communication activities: In functional 
communication activities, the aim is to make the learners 
use the language they know in order to get meanings across 
as effectively as possible. Using the language 
grammatically is not important in functional communication 
activities. Much attention is given to exchanging meanings 
successfully in order to complete a task or solve a 
problem.
2) Social interaction activities: Another important 
aspect of communicative skill is the ability to take 
account of the social meaning as well as the functional 
meaning of language forms. In this case, learners direct 
their attention to the social context in which the 
interaction takes place. Simulations and role-playing are 
useful techniques for creating social situations are 
ordinarily limited by the classroom. In social interaction 
activities the learners must produce forms which are fully 
appropriate to the social context. Success is measured in 
terms of the acceptability of the forms that are used as 
well as the functional effectiveness of the language.
Nunan (1989) has an important concern with the types 
of communicative activities. The question is, "What 
classroom activities and patterns of organization stimulate 
interactive language use?" Small group, two-way information
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gap tasks can be seen as appropriate for stimulating such 
language. The participants are set a task or a problem 
which they can only solve when they pool the information.
Three principal activity types are used in the 
Bangalore Project, proposed by Prabhu, Clark and Pattison 
(cited in Nunan, 1989):
Information-gap activity involves a transfer of given 
information from one person to another.
Reasoning-gap activity involves deriving new 
information from given information through process of 
inference, deduction, reasoning or a perception of 
relationships or patterns.
Opinion-gap activity involves identifying a personal 
preference, feeling or attitude in response to a given 
situation.
Clark (cited in Nunan, 1989) also proposes seven broad 
communicative activity types which are the expansions of 
the three communicative types:
- Solving problems through social interaction with 
others. (Information-gap)
- Establishing relationships and discussing topics of 
interest through the exchange of information, ideas, 
attitudes, feelings, experiences. (Opinion-gap)
- Searching for specific information for some given 
purpose and processing, using it in some way. 
(Reasoning-gap)
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- Listening to or reading information to discuss, to 
summarize or to write. (Opinion-gap)
- Giving information in spoken or written form on the 
basis of personal experience. (Opinion-gap)
- Listening to, reading or viewing a story, poem, 
feature and responding to it personally in some way. 
(Opinion-gap)
- Creating an imaginative text. (Opinion-gap)
In addition to these activity types, Larsen-Freeman 
(1986) suggests using picture strip stories in problem 
solving tasks. One student is given a strip story and then 
he shows the first picture of the story to others and asks 
them to predict the second picture. Thus, students share 
information or work together to arrive at a solution. Role 
plays are also considered useful since they give students 
an opportunity to practice communicating in different 
social contexts and in different social roles (Larsen- 
Freeman, 1986). In these activities, learners are required 
to use language rather than simply repeating it in 
different settings such as whole class, small groups or 
pairs (Brumfit,1984). Learner-centered classrooms give 
priority to information by and about learners. Learners, 
in this view, have a right to have their opinions and 
attitudes incorporated into the selection of content and 
learning experiences. In other words, they are provided 
with the opportunities to make choices (Nunan, 1989). The
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emphasis on learners' opinions in learner-centered 
classrooms leads us to the necessity of awareness of 
learners' attitudes towards communicative classrooms and 
the activities. To conclude, the basic concern underlying 
much attitude research is to see whether the students are 
likely to accept real language techniques and whether there 
is a mismatch of classroom activities with student 
expectations.
Student Attitudes Towards the Communicative Classrooms 
Included in attitude, according to Savignon (1983), 
are the following:
... conscious mental position, as well as a full range 
of often subconscious feelings or emotions (for 
example, security, self esteem, self-identity, 
motivation). Together they are sometimes 
referred to as affective variables, (p. Ill)
These affective variables play an important role in second
language acquisition. In ESL settings, Savignon states
that there is a cause and effect relationship between
attitudes and achievement. She found some evidence that
initial success in second language learning leads to
positive attitudes and further success. Additionally, it
is also claimed that success in language learning may cause
positive attitudes towards the language. In other words,
attitudes become more positive towards a language when the
learner is successful in the study of that language (Tarone
& Yule, 1989). Moreover, Dubin and Olshtain (1986) think
that learners' positive attitudes towards the language will
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reflect a high regard of both language and the culture it 
represents. They also believe that positive attitudes 
towards the acquisition process will reflect high personal 
motivation for learning the language and success.
Lambert et al. (1963) and Burstall (1972) (cited in 
Champeau de Lopez, 1989) found positive correlations 
between language learning and favorable attitudes towards 
the language (in this case French). According to Champeau 
de Lopez, the language teacher should be aware of and 
consider the students' feelings or attitudes since in some 
cases a change in attitude may lead to much more or much 
less learning. Awareness will help the teacher to select 
and present appropriate materials.
The relationship between attitudes and successful 
acquisition has also been handled by some other 
researchers. According to the affective filter hypothesis, 
defined by Dulay and Burt (1977), negative feelings can 
interfere with or block successful acquisition. Stevick 
(cited in Montgomery & Eisenstein, 1985) asserts that 
course content and methodology should be derived from 
students' needs, interests, attitudes, and goals. The 
self-investment on the part of the learner will result in 
positive motivation to language learning.
Many ESL teachers encounter student resistance to some 
of their activities. Some students want more opportunities 
for taking part in free conversation and complain about
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pattern drills while others distrust communicative 
approaches and want the teachers to correct every mistake 
they make. In surveying student beliefs about language 
learning, Horwitz (cited in Wenden & Rubin, 1987) stresses 
the necessity of considering the students’ expectations. 
Horwitz states that if student expectations are not met in 
language classes, student confidence in the approach can be 
lost and the ultimate achievement can be limited. He 
further cites Wenden’s study on ESL student beliefs and 
views on language learning to supply evidence that student 
beliefs about language learning can influence language 
learning strategies. In other words, what students think 
about language learning can affect how they go about doing 
it.
Focusing on ESL student beliefs and views on language 
learning, Wenden (cited in Wenden & Rubin, 1987) selected 
and interviewed a group of 25 adults who had lived in the 
United States for no longer than two years and who were 
enrolled in the advanced level classes of the American 
Language Program at Columbia University. The questions in 
a semi-structured interview first asked learners to report 
on contexts in which they heard or used English, and second 
asked them to talk about language learning activities. The 
interviews were tape recorded and transcribed. Fourteen of 
the twenty-five learners made explicit statements about how 
best to approach language learning. Five of the statements
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stressed the importance of using the language especially 
for speaking and listening. Four pointed to the need to 
learn about language especially grammar and vocabulary. 
Three others emphasized the role of personal factors such 
as the emotional aspect, self-concept, and aptitude for 
learning.
As Wenden states, beliefs expressed by the learners 
point to learning-teaching issues that classroom teachers 
must confront and resolve. Learners' views are perfect 
sources of insight into their learning difficulties and to 
some of the activities teachers can organize to help them 
learn. What is more salient is that teachers can translate 
learners' views into teaching strategies which will enable 
learners to approach second language learning more 
autonomously and skillfully.
Like Wenden, other researchers also gave a great deal 
of importance to students' beliefs and attitudes towards 
language learning and classroom activities. In their 
study, Eltis and Low (cited in Nunan, 1988) first 
questioned 445 teachers in an Adult Migrant Education 
Program in Australia on the usefulness of various teaching 
activities. These teachers favored communicative 
activities and tasks. The communicative activities which 
were rated as significant were: students' working in 
pairs/small groups, language games, role play, reading 
topical articles, cloze (gap-filling) exercises. Apart
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from teacher perceptions, Alcorso and Kalantzis (cited in 
Nunan, 1989) did a study on ESL students' perceptions of 
classroom processes and activities. They found that their 
subjects favored more traditional learning activities.
This finding was supported by follow-up interviews with 
learners. While explaining their preferences, the learners 
found grammar-specific exercises as the most basic and 
essential part of learning a language.
Willing (cited in Nunan, 1989) investigated learners' 
preferences for activities. He ended up with a similar 
finding to Alcorso and Kalantzis (cited in Nunan, 1989) in 
relation to traditional and communicative activities. 
Willing found that popular activities were pronunciation 
practice, error correction, and vocabulary development; the 
unpopular activities included group work activities, 
listening to and using cassettes, student self-discovery of 
error, using pictures, films and video, and language games.
In studying the role of the learner in program 
implementation, Nunan (cited in Johnson, 1989) suggested 
that the effectiveness of any language program will more 
likely be bound up with the attitudes and expectations of 
the learners than by the specifications of the official 
curriculum. According to Nunan (1988), preferred 
methodology includes the types of materials and activities 
preferred by the learner. One teacher who gave importance 
to the preferences of her students obtained data from them
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by getting them to complete a questionnaire according to a 
four-point scale. The results enabled the teacher to plan 
activities which were in line with the learners' expressed 
attitudes. The data were important for the teacher for a 
number of reasons. For example, the low rating the 
students gave to the use of pair work was something the 
teacher had to address as it had been her intention to base 
most communicative classroom practice on such pair work.
In the studies that have been done on the perceptions 
of students towards communicative activities, surveys of 
students in foreign language and ESL programs in different 
settings have produced diverse results. Based on his study 
on a variety of beliefs about language learning held by 
students in university level foreign language classes, 
Horwitz (cited in Green, 1993) found that preconceptions of 
the students about language learning often differed from 
those held by teachers who tend to use communicative 
approaches. For significant numbers of students, learning 
a lot of new vocabulary or learning a lot of grammar rules 
or translating from English were the most important 
components of language learning.
Less traditional student attitudes than those in the 
studies of Horwitz and Nunan were reported by Christison 
and Krahnke (cited in Green, 1993). They conducted 
structured interviews with university students who had 
completed intensive ESL programs in a dozen different
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locations throughout the United States. The questions 
asked were non-directive and designed to elicit perceptions 
of each general program and of the difficulty as well as 
the amount of interest the students had in each language 
skill area in the program. In this study, the skills of 
speaking and conversation were considered difficult by 
students. Despite the fact that students seemed to find 
conversation skills difficult, this received higher ratings 
than grammar work in both interest level and effectiveness.
Yorio (cited in Green, 1993) surveyed general beliefs 
about language learning and attitudes towards specific 
materials and techniques among ESL students at the 
University of Toronto. Both communicative and 
noncommunicative materials and techniques were represented 
in the survey questions. Almost all materials and 
techniques mentioned on the survey received strong approval 
ratings by a majority of students. There were only two 
activities which did not get strong approval ratings: 
translation exercises and (with native speakers of French) 
memorizing vocabulary lists.
In his article. Green (1993) touches upon student 
attitudes towards communicative and noncommunicative 
activities. He stresses the necessity of attending to 
students' viewpoints about communicative and non­
communicative activities. He argues that almost nobody has 
asked language students to rate the extent to which they
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enjoy different classroom activities. Therefore, Green's 
study focused on student perceptions and judgements of the 
enjoyableness and the effectiveness of ESL practices and 
activities. Two hundred and sixty-three students in the 
second semester Basic English (intermediate ESL) course at 
the University of Puerto Rico at Mayaguez participated in 
the study. They were given seventeen questionnaire items 
designed as a representative mix of communicative and real 
language practices on the one hand and noncommunicative 
techniques on the other. The communicative activities were 
rated as more enjoyable than the noncommunicative ones.
The students' comments about individual items tended to 
show that many students were willing to accept both 
communicative and noncommunicative activities as effective. 
The differential scores show a good deal of variation in 
the students' perception of the items on the questionnaire. 
Communicative items tend to be near the top of the table, 
noncommunicative items near the bottom. The general 
tendency, however, was for effectiveness and enjoyment 
ratings to be highly correlated.
Age as a Variable
Previous studies cited above of how ESL students 
perceive the effectiveness of language teaching activities 
have produced different results with different student 
populations. Green (1993) attributes different results to 
learner variables such as age, gender, personality.
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learning style, educational level or proficiency level in 
target language. Of these studies on this issue, age as a 
variable has a major concern in this study since the 
researcher aims at attending to graduate and undergraduate 
students' attitudes towards classroom activities.
In his study. Peck (1991) dealt with age. High school 
or adolescent students are considered different from adults 
in their goals. Adolescents are going through a process of 
change and still are exploring their goals and making 
decisions. Unlike adolescents, adults are more settled in 
their goals. As previously stated, younger students often 
register for ESL classes to make friends. Assigning them 
to work in groups and letting them present their work in 
class satisfy their social as well as academic needs. 
Moreover, expressing and examining their feelings in 
discussions and other activities are effective with 
adolescents. However, Peck raises the issue that there are 
also adults who are studying English in order to reach a 
specific goal in language courses. Since their personal 
goals are more definite, adults may tend to be less 
interested in group work and discussion activities. Their 
intention may focus more on being taught and tested 
grammar, vocabulary, spelling, reading, and writing.
Hinton (1992) researched the learning style 
preferences of native speaker graduate students. Fifteen 
students ranging in age from 23 to over 37 participated in
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the study by completing a 10-item personal theory of 
learning inventory. Survey questions inquired about 
attitudes towards note-taking, textbook reading, studying, 
norm-referenced grading, listening to other students' 
ideas, small group discussions, essay examinations, and 
independent investigation of topics. Overall the results 
showed that this group of students preferred an orderly 
presentation of materials consisting of structure, drill 
and practice. They did not like to read textbook material 
or to study for tests but they liked essay type questions 
and listening to the ideas of other students.
Another study done on determining the perceptual 
learning style preferences of university ESL students by 
Reid (1987) showed that there are significant differences 
between native speakers and nonnative speakers, graduates 
and undergraduates, males and females. Reid categorized 
perceptual learning style into four sensory groups: 
auditory (learning by listening to lectures, audiotapes), 
kinesthetic (experiential learning), visual (learning by 
seeing, reading or studying charts), and tactile (learning 
by building models or doing laboratory experiments). In 
Reid's study, 1234 ESL students in 39 intensive English 
language programs and 154 native speaking university 
students participated. Native speaking students involved 
in various graduate and undergraduate fields at Colorado 
State University were asked to complete a survey
instrument. Generally speaking, the results indicated that 
NNS learning style preferences often differ significantly 
from those of NSs, in that ESL students strongly favored 
kinesthetic and tactile learning styles. Graduate students 
showed greater preference for visual and tactile learning 
than undergraduates. They favored learning by building 
models and learning in laboratories. Undergraduates were 
significantly more auditory learners than graduates.
Although Reid's study on ESL and NS students showed 
some differences in their learning style preferences, a 
study done on learning style preferences of Turkish EEL 
learners at Turkish universities by Dizdar (1993) indicates 
that there are no significant differences between the 
learning style preferences of graduate and undergraduate 
Turkish learners of English. The learning styles the 
researcher dealt with were these: the concrete learning 
style in which a person is imaginative, oriented toward 
sensory experience; the analytic learning style in which a 
person is unemotional, autonomous, analytical and 
interested in the efficient application of ideas; the 
authority-oriented learning style in which a person is 
interested in structures, following a plan accurately, 
doing things according to the book; and the communicative 
learning style in which a person is people-oriented, 
extraverted, activity involved, takes risks and learns 
through interactions.
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The results of previous research are conflicting. 
However, studies do indicate differences in learning style 
preferences of graduate and undergraduate students as well 
as differences between younger and older students in their 
attitudes towards activities. These differing results lead 
this researcher to further pursue graduate and 
undergraduate attitudes, this time in the setting of the 
communicative classroom in Turkey. Surveying the attitudes 
of both graduate and undergraduate students towards 
communicative activities and comparing the results will 
enable the teachers and curriculum designers to select more 
appropriate, enjoyable and effective activities and 
materials for these two groups in EFL classrooms.
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CHAPTER 3 METHODOLOGY 
Introduction
This study sought to find the attitudes of students, 
both graduate and undergraduate, towards various aspects of 
communicative classrooms. In particular, the attitudes of 
graduate and undergraduate students towards elements of 
communicative classrooms such as activities and materials 
were investigated in this survey.
The methodology contains four subsections. First, the 
subjects and their characteristics are described in detail. 
The second section provides information about the 
instrument which was used in this study. Third, in the 
procedure section, a step-by-step description is given 
about how the study was conducted. Finally, the data 
analysis section describes how the data were arranged and 
analyzed in the study.
Subjects
The subjects in this study were 120 intensive English 
preparatory school students at Cukurova University, 
selected from a population of 1,000 prep students. These 
students were undergraduate students of the faculties of 
Economics and Administrative Sciences, Engineering, Letters 
and Sciences as well as graduate students of the Institutes 
of Applied Sciences, Social Sciences and Public Health. 
Graduate students' ages ranged from 23 to over 31 and 
undergraduate students' ages ranged from 18 to 21.
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Graduate students have a one-year English preparatory 
program, which they must complete in order to start their 
master's programs in their fields. Undergraduate students 
have also an English preparatory program, after which they 
start their four-year university education at their 
faculties. At the preparatory program, both groups, though 
separated in different classes, follow the same curriculum 
and have the same textbooks, activities, and materials.
The 60 graduate students who participated in this 
study were randomly selected from 90 graduate students. 
Since there were only 61 undergraduates, 60 of them were 
used although all 61 completed the questionnaire. The 
total number of graduate and undergraduate samples was 120, 
which was 12% of the total graduate and undergraduate 
population of the Çukurova University preparatory program. 
Since this study aimed only at investigating the two groups 
of students' attitudes, level and sex were not accounted 
for. The students were all volunteers. Subjects' 
voluntary participation was solicited.
Instrument
In this study, a 25-item questionnaire was used for 
data collection (see Appendix B). The items in the 
questionnaire were taken from various sources 
(Savignon,1983; Reid, 1987; Horwitz, 1987; Littlewood,
1981; Willing, 1988), and a few minor simplifications were 
made on a few items. Questionnaire items were designed to
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elicit subjects· attitudes towards both communicative and 
traditional activities. Student background information 
including age and whether they were graduate or 
undergraduate students was also included in the 
questionnaire. A pilot study on the instrument was done in 
order to check for any difficulties in understanding the 
items. After the pilot, more minor changes were made in 
the sentence structure to promote clarity. To minimize 
linguistic interference and facilitate comprehension of the 
statements, the questionnaire was translated into Turkish 
by the researcher and then backtranslated by colleagues to 
ensure that the English and Turkish revisions were 
equivalent. A few modifications were then made to the 
Turkish revision in response to discrepancies revealed by 
the backtranslation.
Students answered the 25 statements on a Likert Scale, 
making it possible to find out the degrees of preferences 
of students rather than simply recording whether a student 
liked a certain activity or not. In responding to the 
items on the scale, the subjects were required to indicate 
their responses for each statement, rating the items in the 
questionnaire as strongly disagree, disagree. undecided. 
agree. or strongly agree. The statements in the 
questionnaire were mixed up and not identified as 
communicative or noncommunicative.
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Communicative Statements
Communicative items were grouped conceptually in five 
categories. The first category emphasizes real language 
use for communication. Items 2, 3, 5, 16, 17, and 22 were 
included in this category. Items 2 and 3 state the 
importance of communication with others and the important 
role of communicative activities in learning. The 
attitudes of students towards practicing with cassettes or 
videotapes are measured by Item 5. Item 16 measures 
whether students like to listen to authentic conversations. 
Items 17 and 22 state the importance of fluency and the use 
of real life situations in conversation skills.
Category 2 deals with learner-centered classrooms and 
involves items 1 and 15. Item 1 recommends learner- 
centered activities in class. Student attitudes towards 
role play activities, which are useful in learner-centered 
classrooms are measured in Item 15.
Development of humanistic and interpersonal approaches 
is the content of category 3. Item 7 measures whether 
students like the teacher to help them talk about their 
interests. Item 18 suggests the motivating role of warm-up 
activities.
Category 4 considers the nature of the learner and the 
learning process. Items 8, 9, 10, 12, 13, and 25 fall into 
this category. Items 8, 9, and 10 measure whether students 
like problem solving activities, learning by pictures.
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films, video, and games. Students' preferences for pair 
and group work are measured by items 12 and 13. Item 25 
measures student attitudes towards discovering grammar 
rules by themselves.
Category 5 includes only Item 21, which states the 
necessity of giving cultural information.
Noncommunicative Statements
Noncommunicative items were grouped conceptually in 
three categories. Category 1 states grammar learning and 
accuracy. Items 4, 19, and 24 are included in Category 1. 
The importance of grammar and the necessity of 
grammatically accurate responses are measured in Items 4 
and 19. The preferences of students in teacher correcting 
the mistakes all the time are measured in Item 24.
Category 2 considers learning process of learners 
favoring noncommunicative classrooms and involves items 11, 
14, 20, and 23. Items 11 and 14 measure students' 
attitudes towards studying English alone and teacher giving 
lectures. Items 20 and 23 measure the students' attitudes 
towards the effectiveness of dialogue memorization and 
pattern practice in learning a second language.
Translation is the content of category 3. Item 6 
states the importance of translation in learning a foreign 
language and measures the attitudes of students towards 
translation.
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Procedure
After receiving the permission of the Çukurova 
University preparatory school administration to carry out 
the research, the researcher administered a pilot 
questionnaire to 6 graduate and 6 undergraduate preparatory 
students at Çukurova University on April 1, 1994. Two 
teachers, one teaching graduate students and the other 
teaching undergraduate students, each agreed to choose 6 
students from their classes for the pilot study. After the 
pilot test, minor modifications were made on the 
questionnaire so that it was ready to administer to the 
actual subjects. The researcher selected the four graduate 
level classes and three undergraduate level classes that 
were held at times when she was available for data 
collection.
The researcher explained to the seven classroom 
teachers that the questionnaire would be administered for 
the purpose of her research. The teachers were requested 
to inform their students about the goal of the study and 
the confidentiality of the research.
The data were collected on April 15 at Çukurova 
University, preparatory program by administering a 
questionnaire. The questionnaires were distributed in the 
seven classes by the teachers on the same day at the same 
time. The teachers stayed in the classrooms during the 
test in order to monitor and help if necessary. The
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researcher checked in on each class during the test, 
answering any questions the subjects might have. She also 
told them the importance of their providing honest answers.
On the first page of the questionnaire, the students 
read the explanation, assuring them that their right to 
participate was voluntary. Then subjects were requested to 
answer two background questions (G and UG level and age).
On the second page the students were asked to indicate the 
degree to which they agreed with each statement.
The length of time involved was 20-25 minutes. After 
the questionnaire administration, the questionnaires were 
collected by the teachers and returned to the researcher.
There were 90 graduate and 61 undergraduate students 
who completed the questionnaire. Because there were 60 
undergraduate students, 60 of the 90 graduate students were 
selected randomly by giving numbers for each paper and then 
pulling the numbers in order to have equal numbers in each 
group.
Analytical Procedure
Number values were assigned to the degrees of the 
Likert Scale from 1 for strongly disagree to 5 for strongly 
agree. The frequencies of responses falling into each 
category were calculated for each item. The means for each 
of the 25 items were computed separately for graduate and 
undergraduate students. Because the concern was whether 
there was a significant difference between graduate and
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undergraduate groups in their attitudes towards aspects of 
communicative classrooms, the evaluation of the findings 
was done by a total of 25 t-tests of independent samples.
CHAPTER 4 ANALYSIS OF DATA 
Introduction
This largely descriptive study aimed at investigating 
the attitudes of graduate and undergraduate students at the 
preparatory school at Çukurova University towards various 
aspects of communicative classrooms. A questionnaire 
composed of 25 communicative and noncommunicative items was 
used and the students were asked to indicate their degree 
of agreement with each item on a five-point scale ranging 
from strongly disagree (1) to strongly agree (5).
Data Analysis
In analyzing the data, the frequency of occurrence of 
responses in different categories (.Strongly Disagree. 
Disagree, Undecided. Agree. Strongly Agree) to each item 
was calculated for both graduate and undergraduate groups. 
First, in order to find whether there were any significant 
differences between these two groups' attitudes, the mean 
values for each group were calculated. In order to get the 
mean values, the numerical scores for each item for the 
subjects in each group were added and divided by the number 
of subjects in each group separately (N = 60 in each 
group), and then 25 t-tests of independent samples were 
done to test the significance of differences between 
graduate (G) and undergraduate (UG) students' attitudes 
towards communicative classrooms. In all the analyses, the 
levels of significance were reported as p<.05 and £<.10.
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Comparison of G and UG Students' Attitudes Towards 
Communicative and Noncommunicative Items 
The first table lists the communicative items from the 
questionnaire, means (M), standard deviations ( ^ ) , the 
number (N) of subjects, and t values.
Table 1
G and UG Students' Attitudes Towards the Communicative 
Items
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Item No
(N
M
Gs
= 6 0 )
M
UGs
(N = 6 0 )
t
1 4 . 4 0 . 9 6 4 . 2 2 1 . 0 4 1 . 0 0
2 4 . 1 2 . 87 4 . 1 8 . 8 5 - . 4 2
3 4 . 6 8 . 7 0 4 . 5 7 . 9 1 . 7 9
5 4 . 2 0 . 8 8 3 . 7 8 1 . 1 2 2 .2 7 **
7 4 . 1 3 . 9 8 4 . 0 5 . 7 7 . 5 2
8 3 . 7 7 1 . 1 1 3 . 8 3 . 9 4 - . 3 5
9 4 . 2 3 1 . 1 3 4 . 2 2 . 9 0 . 09
10 3 . 5 7 1 . 2 7 3 . 6 8 1 . 0 8 - . 5 4
12 3 . 5 0 1 . 0 2 3 . 8 3 1 . 0 9 -.1 .7 3 *
13 3 . 7 3 1 . 1 2 3 . 5 0 1 . 3 6 1 . 0 3
15 4 . 0 8 1 . 0 8 4 . 2 0 . 7 5 - . 6 9
16 3 . 3 8 1 . 1 1 3 . 3 7 1 . 2 3 . 08
17 2 . 5 2 1 . 3 1 2 . 9 0 1 . 2 4 -1 .6 4 *
18 4 . 1 0 . 9 3 4 . 2 2 . 6 9 - . 7 8
21 3 . 1 8 1 . 1 9 3 . 2 2 1 . 2 2 - . 1 5
22 4 . 1 0 1 . 0 2 4 . 1 5 . 9 0 - . 2 8
25 2 . 6 6 1 . 3 6 3 . 5 2 1 . 1 7 -3 .6 6**
*E<.10. **£<.05
Examination of the t-test values associated with each 
of the items grouped under the communicative statements 
indicates that there are four items which show significant 
differences between graduate and undergraduate students. 
Item 5 states the importance of practicing with cassettes
or videotapes. There is a significant difference between G 
and UG attitudes at p<.05. Gs favor practicing with 
cassettes or videotapes more than UGs do. This is an 
unexpected result; it was thought the UGs would favor such 
practice more than Gs because research indicated such a 
result (Reid,1987). However, perhaps Gs understand that 
they need to listen to and understand the foreign language 
in their further academic study either at their 
universities with foreign instructors or at other 
universities in a foreign country.
Another significant difference was found in Item 12 
(p<.10), which states the value of learning English by 
talking in pairs. Communicative language teaching pays 
attention to pair work as a means of using the language to 
interact with others to express personal feelings and to 
communicate information in student-centered classrooms. 
Results indicated that UGs like pair work more than Gs, 
which was expected and discussed in the literature review, 
in the case of younger ESL students.
The Communicative Approach focuses on developing 
fluency, v;hich language use requires. In communication 
activities, the focus is not on grammatical accuracy. It 
is more important to interact in order to complete a task 
or solve a problem. Item 17 states that language fluency 
is more important than accuracy. According to t-test 
results, there is a significant difference between G and UG
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students' attitudes towards Item 17 (e <-10). Gs indicate 
disagreement with this item as was stated in the literature 
review (Peck, 1991) and interviews. Graduates emphasize 
the importance of accuracy, just as they indicate that 
grammar is very important, whereas UGs prefer fluency to 
accuracy and they do not consider grammar to be as 
important as Gs do.
The t value associated with Item 25 reveals that there 
is also a significant difference between the two groups' 
preferences for discovering the grammar rules themselves 
through examples given by the teacher at p<.05. 
Undergraduate students favor discovering the grammar rules 
by themselves when the examples are given by the teacher, 
whereas graduates favor being taught the grammar rules by 
the teacher. This finding is in line with that of Peck 
(1991) and Hinton (1992).
Table 2 lists noncommunicative items from the 
questionnaire, the means (M), standard deviations ( ^ ) , the 
number (n) of subjects, and t values.
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G and UG Students' Attitudes Towards the Noncommunicative 
Items
Table 2
Item No
Gs
(N = 60)
M SD
UGs
(N = 60)
M SD
4
6
11
14
19
20
23
24
3
3
3
4 
3 , 
2 
2 , 
3 .
22
10
00
28
58
70
55
93
1 .
1 .
1 ,
1 ,
1 ,
1 .
1 ,
29
17
12
90
19
37
31
27
2
3 
2
4 
3 
2 
2 , 
3 ,
97
17
92
08
38
25
58
91
1.25 
1.33 
1.27 
.74 
1.15 
. 98 
1.14 
1.21
08
29
38
32
93
07**
15
07
* * P < . 0 5
The t-test results show a significant difference 
between G and UG students' attitudes only towards 
noncommunicative Item 20 (e <*05). Item 20, which favors 
dialogue memorization in learning a second language, did 
not receive agreement by undergraduates, whereas graduates 
favor dialogue memorization in learning a second language. 
As previous results from interviews and the mean values in 
this study indicate much agreement from UGs on their 
preferences for communicative activities, it is reasonable 
that UGs do not have a preference for dialogue 
memorization. Perhaps Gs favor this method because many of 
them have been taught English traditionally.
Table 1 and 2 present t-test values and give us a 
clear picture of the level of significance to determine
whether there is a difference or not between G and UG 
students. After t-test analysis, it was found that there 
are significant differences between G and UG groups only in 
5 items, 1 of which is noncommunicative. Of the 25 items 
(see Appendix B), it was observed that 20 items did not 
indicate any differences between the two groups. Thus, the 
following section attempts to present the similarities 
between G and UG students' responses to the 20 items to 
which they showed no significant differences. The items 
were categorized according to the features of communicative 
and traditional approaches so as to show both groups' 
attitudes clearly.
Analysis of Communicative Items 
The first category constitutes items which represent 
real language use in communication. The second category 
includes items recommending learner-centered classrooms. 
Items representing the development of human interpersonal 
approaches, which is an aspect of the Communicative 
Approach, are presented in the third category. The fourth 
category involves the items considering the nature of the 
learner, the learning process, and the learning 
environment. The last category focuses on the item which 
values cultural information. Table 3 presents the five 
categories and the communicative questionnaire items 
related to each category.
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Categories Representing Coimnunicative Approach and Item 
Numbers
Table 3
Category Item No
1 Real language 2 3 16 22
2 Learner-centered 1 15 — —
3 Humanistic and 
Interpersonal Approach 7 18 — —
4 Nature of learner 8 9 10 13
5 Cultural 21
In order to analyze the frequency of responses falling 
into each category, only responses given to Disagree 
(including Disagree and Strongly Disagree) and Agree 
(including Agree and Strongly Agree) were taken into 
consideration. The responses given for items belonging to 
each of these categories were added separately for G and UG 
students. Table 4 indicates the frequency of responses 
given by G and UG students in each communicative category.
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Frequency of Responses for Communicative Categories
Table 4
Aaree Disaaree
G UG G UG
Category f f f f
1 Real language 196 190 24 22
2 Learner-centered 100 102 10 3
3 Humanistic and
Interpersonal Approach 104 82 7 8
4 Nature of learner 173 172 33 33
5 Cultural 27 30 16 18
Total 600 576 90 84
Note. G = Graduates; UG == Undergraduates.
Cateaorv 1: Real Lanauaae Use for Communication fItems 2.
3. 16. 22)
The Communicative Approach sees language as a means of 
communication. Item 2 states the importance of 
communication with others. Communicating with others is a 
main objective for G and UG students. The importance of 
communicative activities in learning in Item 3 is accepted 
strongly by both groups. The students seem to be aware of 
the role of communicative activities in increasing 
students' use of language. This result is interesting, 
because communicative activities were perceived important 
by both student groups, although teachers who were 
interviewed at the preparatory center said that because
graduates emphasized the necessity of accurate responses 
and were worried about making mistakes, they might be 
reluctant to participate in communication. In 
communicative classrooms, students are provided with the 
opportunities to communicate realistically through various 
kinds of communicative activities. Authentic materials 
such as magazines, newspapers, and audiovisual sources can 
be used in communicative activities. Both G and UG 
students indicated that they like to listen to authentic 
conversations (Item 16). They also showed high preferences 
for the use of situations resembling real-life situations 
to improve conversation skills (Item 22). Table 4 
illustrates that G and UG students strongly favor real 
language use for communication, as is seen in separate 
items under Category 1.
Category 2: Learner-Centered Classrooms (Items 1, 15)
The Communicative Approach recommends learner-centered 
classrooms. Learners are required to be active and to 
engage in oral work in learner-centered activities. Item 1 
suggests learner-centered activities in class. The 
frequencies indicate that G and UG students highly agree 
with student-centered activities in class. Role play 
activities, which are useful in student-centered classrooms 
(Item 15), are also found useful by both groups by a wide 
margin (see Table 4).
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Category 3; Development of Humanistic and Interpersonal 
Approaches (Items 7, 18)
Communicative activities provide opportunities to 
develop the relationship among learners and between 
learners and teacher. Therefore, a friendly and humanistic 
atmosphere that supports learning for the individual is 
created by these activities. Warm-up activities have a 
primary, motivating role at this stage. Results in 
Category 3 reveal that G and UG groups like warm-up 
activities (Item 18) and like the teacher to help them talk 
about their interests (Item 7). Since most of the students 
favor communicative activities, it is not surprising that 
both groups like talking about their interests, which 
develops interpersonal approaches.
Category 4: Nature of Learner and Learning Process (Items 
8. 9. 10. 13)
Communicative activities consider the nature of the 
learner, the learning process, and the learning 
environment. One type of communicative activity, problem 
solving, gets agreement from both groups in Item 8. Item 9 
suggests learning by pictures, films, and video. Both 
groups indicate support for communicative learning by means 
of visual aids. G and UG students also like to learn by 
games (Item 10). In addition, both G and UG students think 
that they learn more when they work in small groups (Item 
13). Clearly, G and UG students like to learn in small
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groups and believe that making use of visual aids, games, 
and problem solving activities promotes learning.
Category 5: Culture (Item 21)
Culture is one of the aspects of the Communicative 
Approach. In order to teach communicative functions, it is 
necessary to teach cultural values as well. Item 21 
indicates that as much cultural information as possible 
should be given in foreign language. Table 4 shows that 
there is no difference between G and UG students in 
responses to this item.
Analysis of Noncommunicative Items 
After the detailed analyses of responses to 
communicative items, the same thing was done for 
noncommunicative items. The noncommunicative items were 
categorized according to their common features. The first 
category involves items emphasizing grammar learning, 
accuracy, and teacher correction of errors. The second 
category includes items indicating learning process of the 
noncommunicative learners. Importance of translation is 
emphasized in the third category. Table 5 presents the 
three categories and the noncommunicative questionnaire 
items related to each category.
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Categories Representing Noncoimnunicative Approach and Item 
Numbers
Table 5
Category Item No
1 Accuracy 4 19 24
2 Learning process 11 14 23
3 Translation 6 — —
The same procedure followed in analyzing the frequency 
of responses falling in each category for communicative 
items was used for noncommunicative items. Table 6 shows 
the frequency of responses given by G and UG students in 
each noncommunicative category.
Table 6
Freguencv of Responses for Noncommunicative Categories
Category
Agree
G
f
UG
f
Disagree
G
f
UG
f
1 Accuracy 113 103 37 45
2 Learning process 96 95 55 56
3 Translation 28 24 24 25
Total 237 222 116 126
Note. G = Graduates; UG = Undergraduates.
Category 1; Grammar Learning and Accuracy fItems 4, 19, 24) 
Item 4 states that the most important part of learning 
a foreign language is learning grammar. It was mentioned 
in the literature reyiew that graduate students consider it 
important to learn grammar. In this study, results 
reyealed that undergraduates also prefer grammar 
instruction, but not as much as graduates do. This 
preference for learning grammar is probably due to the 
educational system in Turkey. Bear (1985) examined foreign 
language education in Turkey and studied the factors which 
impacted most on foreign language teaching in Turkey. He 
explained that historical, cultural, and social factors 
seemed to affect the system. The historical factor which 
refers to the traditional education system had the most 
effect on the Turkish educational system used today. This 
system, which emphasizes grammar, memorization, and 
mechanization, may affect students' learning processes.
Both groups agree on the importance of not only grammar 
instruction but also grammatically accurate responses in 
the foreign language (Item 19). Item 24 suggests that the 
teacher should correct mistakes wheneyer they occur. Both 
groups prefer the teacher to correct their mistakes. Here, 
both groups indicate contradictory responses. Although 
they haye indicated that they fayor communicatiye 
actiyities, based on their responses to other items on this 
questionnaire, they still prefer to be corrected by the
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teacher. A cominunicative classroom does not allow the 
teacher to do this all the time. It can be seen in Table 6 
that, although the items are noncommunicative, both groups 
agree on them. This might be due to the fact that Turkish 
learners are still under the effect of the traditional 
learning they had received, despite their enthusiasm for 
learning through communicative activities.
Category 2: Learning Process of Learners Favoring 
Noncommunicative Classroom (Items 11, 14. 23)
In Category 2, students also indicated a preference 
for noncommunicative items, though the preference was not 
as strong as in Category 1 or 3. Item 11 elicits 
information about students' responses to studying English 
by themselves. There is no difference between G and UG 
students in responses. Both groups seem to like studying 
English by themselves, a noncommunicative activity. This 
could be related to students' different learning styles.
The two groups also show similarities in their preferences 
for being taught by the teacher in form of a lecture and 
think they learn better with this format (Item 14). As 
indicated in the literature review, pattern practice is a 
traditional technique in language learning.
Noncommunicative Item 23 states the effectiveness of 
pattern practice as a technique in learning a language. 
Neither group favored this technique as much as other 
noncommunicative statements.
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Category 3; Translation Cltem 6)
Another noncommunicative item, the importance of 
learning how to translate from the native language in 
learning English, is the content of Item 6. It was 
observed that there is no difference between G and UG 
students' attitudes. Half of the students in both groups 
seem to disagree with the importance of translation. This 
might be due to a communicative approach used in some 
departments, where translation is not given much importance 
and is not emphasized heavily, but not in others. On the 
other hand, there are also a noticeable number of responses 
favoring translation.
Results reveal that both groups seemed to agree with 
not only communicative but also noncommunicative items. 
Although the noncommunicative items were not favored as 
strongly as communicative ones, they received agreement 
from both G and UG students. Another striking point is 
that there are strong similarities between the two groups 
in their preferences for both communicative and 
noncommunicative statements (see Table 4 and 6).
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CHAPTER 5 DISCUSSION OF FINDINGS AND CONCLUSIONS
Introduction
This study researched the attitudes of graduate and 
undergraduate preparatory school students at Cukurova 
University towards various aspects of communicative 
classrooms. Statistical analyses were performed to find 
out if there was a significant difference between graduate 
and undergraduate students. Further, an item-by-item 
analysis provided descriptive results of the attitudes of 
the two groups.
Results of the statistical analyses indicated that 
there are few significant differences between graduate and 
undergraduate students' attitudes towards communicative 
activities. Descriptive analyses showed that both groups 
have higher preferences and approvals for communicative 
activities.
Discussion of Findings
Surveying the attitudes of Turkish EFL graduate and 
undergraduate groups towards communicative activities in 
this study revealed that there were not many significant 
differences between these two groups. Five of the 25 items 
were perceived significantly differently by Gs and UGs.
For example, noncommunicative Item 5 states that it is 
important to practice with cassettes or videotapes. The t- 
test results showed that there is a significant difference 
between graduate and undergraduate students (p<.05) on this
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item. Whereas UG students do not have strong agreement, G 
students strongly agree with the importance of practicing 
cassettes or videotapes. Another difference between G and 
UG students was found in their attitudes towards the 
effectiveness of dialogue memorization in the process of 
learning a second language (p<.05), noncommunicative Item 
20. Graduate students favor dialogue memorization more 
than undergraduates. Talking in pairs (Item 12) received 
more approval by UGs than Gs. A significant difference 
occurred between Gs and UGs in this item (p<.10). Another 
communicative item, Item 17, was favored by UGs. Fluency 
was considered to be more important than accuracy by UGs, 
which supports the finding in which Gs believe the 
necessity of accuracy in language use. Noncommunicative 
Item 25 (p<.05), discovering grammar rules by the student 
himself or herself through examples given by the teacher, 
was less preferred by graduates than by undergraduates.
This means graduates prefer that the teacher explain 
grammar rules. This finding indicates that on one hand 
graduate students still believe in the importance of 
learning grammar and in the teacher providing the grammar 
rules. On the other hand, they see communicative 
activities as necessary and useful. In Peck's (1991) 
study, adults tended to be more interested in being taught 
grammar than in participating in discussion activities. It 
was likewise found in this study that graduates prefer
being taught grammar more than undergraduates do.
A great number of students indicated in this study 
that learning a lot of grammar rules was an important 
component of language learning for them. This supports the 
findings of Horwitz (1993) in his study about perceptions 
of ESL students towards communicative activities. In that 
study, students perceived grammar as important. The 
findings of this study and Horwitz's study also indicated 
that translation is considered important. On the other 
hand, Yorio (1993) found that, although ESL students gave 
strong approval ratings to both communicative and 
noncommunicative materials and techniques, translation 
exercises did not get strong approval ratings. These 
opinions vary from one student population to another and 
may well be related to student backgrounds and program 
types. EEL students at Turkish universities need to read 
and understand articles, journals or books in English and 
may therefore practice doing translations from English into 
Turkish or from Turkish into English of materials they 
read.
The analysis of items made clear that the 
noncommunicative items received lower approval ratings than 
communicative items from both graduate and undergraduate 
students. Contrary to Willing's (1989) findings, in which 
communicative activities were not favored by students, in 
this study, the favored activities for both groups included
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group work activities, pictures, films and language games. 
Strong approvals by both groups were given to role play 
activities, problem solving activities, learning by games, 
and the use of real-life situations. It was also found in 
Green's study with ESL students that communicative 
activities were rated as more enjoyable than 
noncommunicative ones, as in this study. These strong 
approvals may be related to the types of activities the 
students are accustomed to. On the other hand, it is 
interesting to note that students were also in favor of 
noncommunicative activities. Generally speaking, results 
of descriptive analyses revealed that UG and G students 
liked all activities, communicative and noncommunicative.
For example, the analysis of noncommunicative items under 
the category of grammar learning and accuracy indicated 
that both groups placed emphasis on the necessity of 
teacher correction of their mistakes.
Graduate and undergraduate students do not show much 
difference in their attitudes towards communicative 
classrooms. What is more salient, while both groups 
indicate strong preferences for communicative activities, 
grammar is thought to be a major part of learning a 
language, particularly by Gs. At this point, we may 
conclude that G and UG students highly favor communicative 
activities but they also want to be taught grammar and then 
practice with communicative activities. The reason behind
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this may be their education system and program types at the 
university. The students might be used to learning a 
language by orderly presentation of materials including 
structure, drill and practice. It was also found in 
Hinton's study that NS graduate students preferred the same 
thing. On the other hand, the program types and teachers 
may also have an important effect on students which can not 
be ignored. Students may be accustomed to communicative 
activities and be taught by teachers who enthusiastically 
support the Communicative Approach. This will likely 
positively affect the student.
Pedagogical Implications
The basic purpose for doing this research on attitudes 
was to determine the possibility of differences occurring 
between graduate and undergraduate students towards 
communicative classrooms and to see whether these students 
like communicative activities. Overall, the results of 
this study are encouraging for teachers who are concerned 
with whether students are likely to enjoy real-language 
techniques. The results of the survey should increase the 
awareness of teachers about the attitudes of students, 
which may lead to more informed decisions by the teachers 
in their selection of methods and activities.
Teachers and curriculum planners who want to be 
sensitive to the attitudes of students can not always rely 
on their own intuitions. An instrument such as the one
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used in this study where students indicated their opinions 
of communicative and noncommunicative activities can be a 
helpful tool for educators who want to know whether their 
students prefer certain kinds of activities and whether 
students are likely to be open to new techniques and 
practices. Giving this type of survey to both graduate and 
undergraduate students and comparing the results can help 
to identify differences between these two groups. The 
results of this study showed that there is no need to 
design separate curricula and activities for G and UG 
students, because both groups indicated their approvals for 
communicative activities. However, whether the content of 
activities should be differentiated is unknown; this study 
did not investigate the two groups' attitudes towards the 
content of the activities. These results may in fact 
suggest that teachers could use a wider variety of 
communicative activities and methods in classrooms. But 
grammar can not be ignored, because results indicate that 
the subjects participating in the study want to be taught 
grammar.
Implications for Further Research 
As noted in the literature review, previous studies of 
how students perceive communicative activities have 
produced different results with different student 
populations. This study dealt with EFL graduate and 
undergraduate students' attitudes towards communicative
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activities, and survey results revealed that these two 
groups are not significantly different. G and UG students 
like the same kinds of communicative activities, but we do 
not know whether G and UG students like the same content in 
these activities. Further research is needed to determine 
the attitudes of students towards the content of these 
activities they engage in. This present survey considered 
age as variable and, therefore, might be replicated with 
other variables such as geographical location, program 
type, the cultural backgrounds of students, gender, 
personality, learning style or proficiency level in the 
target language.
Another implication for further research is the need 
for increasing learner awareness. If teachers can show 
students why certain activities are useful, a resulting 
understanding may better allow students to meet the demands 
of academic life at their university and lead to greater 
future success in their fields.
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Appendix A 
Consent Form
Dear Students,
I attend MA TEFL Program at Bilkent University. The 
purpose of my thesis is to investigate graduate and 
undergraduate students' attitudes towards various aspects 
of communicative classrooms.
In order to help me achieve the aims of my research, 
I hope you will be honest in your answers. Your answers 
will be kept confidential. Nothing will be released in 
any way that will permit the identification of 
individuals who participate. Cooperation is, of course, 
voluntary. However, I hope you will seriously consider 
taking part in this study.
If you have any questions, please call the MA TEFL 
Program at Bilkent University in Ankara, (312) 266-4040 
ext. 1561.
Thank you very much for your cooperation and 
valuable time.
Serap TOPUZ
Please fill out this questionnaire about your 
background. Do not write your name on the questionnaire. 
You will remain anonymous.
Age :
Last degree earned: (Tick one) 
( ) Graduate ( ) Undergraduate
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Appendix B 
Questionnaire
Indicate how much you agree with the following 
statements by circling the corresponding number.
1: Strongly disagree. 2: Disagree. 3: Undecided. 
4: Agree. 5: Strongly agree.
1- I believe there should be student- 
centered activities in class.
2- My objective is to communicate with 
others.
3- Communicative activities which increase 
the student's use of language have an 
important role in learning.
4- The most important part of learning a 
foreign language is learning the grammar.
5- It is important to practice with 
cassettes or videotapes.
6- The most important part of learning 
English is learning how to translate 
from my native language.
7- I like the teacher to help me talk 
about my interests.
8- I like problem solving activities 
in class.
9- In class, I like to learn by pictures, 
films, video.
10- In class, I like to learn by games.
11- I like to study English by myself.
12- I like to learn English by talking 
in pairs.
13- I learn more when I study and discuss 
in small groups.
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
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14- I learn better in class when the teacher 
gives a lecture.
15- I find role play activities useful.
16- I like to listen to authentic 
conversations.
17- Language fluency is more important than 
accuracy.
18- Warm-up activities are motivating.
19- It is important that student responses 
in foreign language should be 
grammatically accurate.
20- Dialogue memorization is an effective 
technique in the process of learning a 
second language.
21- Cultural information should be given in 
foreign language as much as possible.
22- Situations resembling real-life 
situations should be used to improve 
conversation skills.
23- Pattern practice is an effective 
learning technique.
24- I prefer the teacher to correct my 
mistakes all the time.
25- I prefer discovering the grammar rules 
on my own through examples given by 
the teacher.
1
1
1
1
2
2
2
2
3
3
3
3
4
4
4
4
5
5
5
5
